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Abstract. Nowadays, the search for the new opportunities how to improve the teacher’s professional level and
how to create the conditions for his professional growth has intensified. The teacher’s professional growth implies a
qualitative transformation of professionally important personal properties and abilities, professional knowledge and
skills within the framework of the professional activity. The modern teachers’ professional activity develops in the
context of uncertainty, novelty and ambiguity. Constantly changing situations actualize the value-semantic and emo-
tional aspects of the teachers’ professional development. The foregoing indicates that it is important for the future
teachers to develop an emotional culture as a component of a professional culture. In this regard, the problem of the
study is formulated as follows: how to develop the future teachers’ emotional culture in the university? Hence, the
purpose of the study is to develop and implement a structural-content model to develop the future teachers’ emotio-
nal culture. To test the hypothesis that the understanding of the emotional culture as a resource for a professional
growth and modelling the process of its development at a university is important, the following methods are used:
theoretical (the scientific literature analysis on the problem of the future teachers” emotional culture development; to
study and generalize the emotional culture development experience in the university), empirical (the observation,
survey and pedagogical experiment) and methods of the obtained data mathematical processing. An empirical study
is carried out on the basis of Immanuel Kant Baltic Federal University. It has included the developed structural-
content model approbation and the subsequent diagnostics of the axiological, cognitive, bihavioral, volitional and re-
flexive components formation in future teachers’ emotional culture. The study results can be used to develop and im-
plement the future teachers’ training programs, as well as the teachers’ advanced training system in the university. In
the future, it is reasonable to study the psychological and methodological university teachers’ readiness to develop
the future teachers’ emotional culture.
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PA3BUTHUE SMOLIMOHAJIbHOM KYJ/IbTYPBI BY IYIIIUX IEJATOI'OB
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Annomayus. B HacTosiee BpeMsl akTHBU3UPOBAJICS ITOUCK HOBBIX BO3MOYKHOCTEH MOBBIIIEHHS NMPOQPECCHOHATb-
HOTO YPOBHS II€J[arora M Co3JIaHus YCJIOBHUI Uil ero npogdeccnoHanbHoro pocrta. IIpoheccnoHambHBIA POCT YIUTEIs
MOApa3syMeBaeT KaueCTBEHHOE NMpeoOpazoBaHue NMPOpeCcCHOHATBHO BaXKHBIX JTMYHOCTHBIX CBOMCTB M CIIOCOOHOCTEH,
npodeccroHaNBbHBIX 3HAHMH W YMEHHWH B paMKax cOOCTBEHHOH mpodeccrHoHaibHOW AesTenbHOCcTH. IIpodeccno-
HaJIbHAsl JIESTeIbHOCTh COBPEMEHHBIX II€JJarOTOB Pa3BUBAETCSA B KOHTEKCTE HEOIPENeICHHOCTH, HOBH3HBI, HEOTHO-
3HaYHOCTH. CUTyalluy MOCTOSHHBIX U3MEHEHUH aKTyaJU3UpPYIOT [IEHHOCTHO-CMBICIIOBOM M SYMOILIMOHANBHBINA acTek-
ThI TIPO(ECCHOHATILHOTO Pa3BUTHS T1€JaroroB. BrlmeckazaHHOe 00YCIIOBIMBAET HEOOXOAUMOCTD pa3BUTHS Y Oyny-
IIUX TIE€J]arOTOB SMOLMOHANBHOW KyNbTYpBl KaK COCTaBIIIONMIEH NMpodecCHOHANBHOW KyIbTYpHl. B CBSI3M ¢ 3TUM
mpo0yieMa HaIlero uccienoBaHus OblIa chopmyarpoBaHa CleayromuM o0pa3oM: Kak OyaeT odecriedeHo pa3BUTHE
SMOIMOHANBEHON KyJNBTYPhl OyAyIINX IeAaroroB B o0pa3oBaTesibHOM Ipoliecce By3a? OTcrosia Leslb HCClleI0BaHMs
3aKiIIovaach B pa3paboTKe U pealM3allii CTPYKTYPHO-COJIep KaTeIbHOW MOAEIN Pa3BUTHS SMOLMOHAIBHOMN KyJIb-
TYpbl OyAyIMX reaaroros. [ MpoOBEpKH THITOTE3bI O BaKHOCTH OCMBICIIEHHS 3MOLMOHAIBHON KYJIbTYPHI KaK pe-
cypca npoQecCHOHAIBHOTO POCTa M HEOOXOIMMOCTH MOJIETMPOBAHMS TIPOIEcca €€ Pa3sBUTHS B By3€ OBLIH HCIIOJb-
30BaHBbI CJIEYIONINE METObI. TEOPETHUECKHE (aHAJIM3 HAaYYHOW JIMTEPATYpPhl 10 NMpobiieMe Pa3BUTHS SMOLIMOHAIb-
HOW KyJBTYpHI OyIyIINX MEearoroB; U3y4eHne U 0000IIeHNE OTIbITa PA3BUTHS SMOIMOHAIBHOMN KYIBTYPHI B BEICIIIEH
IIKOJIE), SMIIUpHUIecKne (HaOIoeHne, OIpoC, MeAarormdecKuil SKCIIEPUMEHT) ¥ METOJIBI MaTeMaTHIecKoil 06paboT-
KH TIOYYEHHBIX JaHHBIX. DMIIMPHYECKOE UCCIIeIOBAHNE OCYIIECTBISUIOCh Ha 0aze banruiickoro denepanbHOro yHU-
BepcureTa M. M. KanTta. OHO BKITIOUano B cebs ampobaruio pa3paboTaHHOI CTPYKTYPHO-COIEPKAaTEeIbHON MOJIENH U
MOCJIEAYIONIYI0 THATHOCTUKY COPMHUPOBAHHOCTH Y CTYJICHTOB — OyQYIIHMX IEIaroroB aKCHOJIOTHYECKOTO, KOTHUTHB-
HOTO, KOHaTHBHOTO, BOJIEBOTO M PE(IIEKCUBHOTO KOMIIOHEHTOB SMOIIMOHATIBHON KYIbTYpHI. Pe3ynbpTaTsl HCCIeT0BaHUS
MOT'YT OBITH MCIIOJIb30BAaHBI B CUCTEME BBICIIETO 00pa30BaHUs NPH pa3pabOTKe M peaau3aly IporpaMM HOArOTOBKU
CIIELMATICTOB B chepe 00pa3oBaHMs, a TAKKE B CUCTEME ITOBBIIIEHHS KBATM(UKALNH IIeAarormieckux paboTHHKOB. B
MEpPCIIEKTHBE 11e1ec000pa3HO MPOBECTH HCCIIEIOBAHHUE 110 M3YYCHHUIO IICUXOJIOTHYECKONH M METOJMYECKOH TOTOBHO-
CTH TIperoJiaBatelicii By3a K IPUMEHEHHUIO TEXHOJIOTUH Pa3BUTHSI IMOLIMOHAIBHOM KYJIBTYPbI Oy/IyLIHX [1E1aroroB.

Kniouesvie crnosa: npodeccnoHaNBHBIN POCT; SMOLMOHAIBHAS KYJIbTypa; HOATOTOBKA OyIyMNX NEJaroros.
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Introduction

The teachers’ professional activity in modern condi-
tions of uncertainty and risk is carried out in the context
of continuous changes concerning various aspects both
in professional and personal life. The structural changes
in modern Russian society and education, the teachers’
responsibility for the training and education effective-
ness increase the professional quality requirements. An
important requirement for the modern teachers’ persona-
lity is the ability to adapt to the current challenges and to
rapid changes. The structural changes in modern Russian
society and in education determine the level of reassess-
ment and improvement of the teachers’ personal and pro-
fessional qualities. The specifics of the teachers’ profes-
sional activity, the modern challenges, the higher educa-
tion regulatory framework requirements set the task to
develop the emotional culture as a necessary component
of the future teachers’ professional culture. Hence, it is
important to select the content and forms to form the fu-
ture teachers’ emotional culture at the university.

To solve the problem how to develop the future
teachers’ emotional culture as a resource for professional
growth, it is necessary to solve the following theoretical
issues: to specify the concept of «teachers’ emotional
culturex»; to highlight the structural components of the
teacher’s emotional culture and substantiate their con-
tent; to develop a structural-content model to develop the
future teachers’ emotional culture at the university.

The relevance of the study is determined by the need
to fill in the gaps in scientific knowledge to develop the
future teachers’ emotional culture as a resource for pro-
fessional growth.

Purpose
This study aims to substantiate the structural-content
model how to develop the future teachers’ emotional cul-
ture as a resource for professional growth.

Literature

Having analyzed the scientific sources, we have con-
cluded that there are significant prerequisites in science
for studying the development of the future teachers’
emotional culture as a resource for their professional
growth. We have also found that the study of the per-
son’s emotional culture is based on serious theoretical
and empirical studies laid down by the representatives of
philosophy, history, linguistics, anthropology, cultural
studies, sociology, axiology, pedagogy, psychology and
other sciences. The research of emotional culture in fo-
reign studies is based on a cross-cultural approach [1].

We have considered such fundamental concepts as
«the teacher’s emotional culture» and «the teacher’s pro-
fessional growthy.

L.M. Strakhova considers the concepts of «emotional
culture» and «culture of emotional behaviour» as syno-
nymous in her research. At the same time, the specialist
notes that the teacher’s emotional culture in professional
activities is aimed at humanizing pedagogical interaction
with the students [2].

N.A. Rachkovskaya considers the teacher’s emotio-
nal culture as a unity of the emotional sphere, the cogni-
tive complex and the effective-practical component. This
unity is manifested in the ability to self-regulate and the
ability to influence the emotional background of the pe-
dagogical process [3].

Revealing the essential characteristics of the teacher’s
emotional culture, D.K. Bartosh focuses on the following
ones: the teacher’s ability to understand and evaluate
their own emotional manifestations; the ability to mana-
ge their emotions and behavioural reactions; the empathy
development; the ability to interact with the subjects of
the pedagogical process on the principles of respect [4].

L.Yu. Koltyreva claims that the emotional culture of
a teacher includes the knowledge about the emotional
components of the teaching profession; the emotional
orientation; the emotion management skills; the opportu-
nities to develop their emotional experience [5].

0O.M. Kuleba states the teacher’s emotional culture is
a complex structural formation. The emotional culture
components formation correlates with the pedagogical
activity functions [6].

L.l. Glazunova, T.R. Arzumanova, T.l. Ivanova pre-
sent the teacher’s emotional culture as a way to assimi-
late, develop and transfer the emotional experience in the
process of professional activity and communication [7].

M.Yu. Sautenkova considers the teacher’s emotional
culture as a part of individual’s general culture, which
ensures self-realization effectively in various emotional
situations of professional activity [8].

E.A. Chelnokova and A.E. Teryokhina have taken a
different position, considering the teacher’s emotional
culture as the teacher’s emotional competence. The au-
thors consider the strengthening of the participants’ mo-
ral health in the educational space to be the main func-
tion of the emotional competence [9].

G.A. Yastrebova reveals the content of the teacher’s
emotional culture through the concept of «emotional ex-
perience». Emotional experience is considered as the
teacher’s ability to manage emotional states. Emotional
experience is considered as emotional openness and
emotional empathy [10].

A.V. Solovieva, A.V. Pershina, 1.V. Samarokova ha-
ve defined such qualities as emotional activity, emotional
expressiveness and emotional stress resistance as teacher’s
basic personal qualities that characterize the teacher’s
emotional culture [11; 12].

Foreign researchers characterize the emotional as-
pects of professional activity as «emotional intelligen-
ce», considering it as a holistic dynamic personal forma-
tion. Foreign scientists also consider it necessary to ma-
nage the emotional state while engaging in professional
activities [13; 14].

Thus, there are different approaches to interpret the
concept of the teacher’s emotional culture in pedagogical
science today. These approaches do not contradict each
other, but deepen the understanding of the emotional cul-
ture phenomenon. In the study, we have adhered to the
position that the emotional culture integrates the know-
ledge about the emotional components of the educational
process, emotional value experience, emotional educa-
tion, emotional support and emotional reflection [15].

Studying the problem how to develop the future
teacher’s emotional culture, we drew attention to the fact
that the emotional culture development is closely related
to the professional growth. E.V. Pereslavtseva considers
the teacher’s professional growth as a qualitative trans-
formation of professionally important personal proper-
ties and abilities, professional knowledge and skills wi-
thin the framework of professional activities. The teacher’s
professional growth is accompanied by the qualitative,
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quantitative, content and structural changes in the tea-
cher’s key competencies [16].

As factors that stimulate the teacher’s professional
growth, scientists note professional competence and pro-
fessional success [17].

In the context of modern concepts of professionalism,
scientists focus on the main indicators of professional
growth: professional outlook, professional maturity, pro-
fessional productivity and professional culture [18-20].

Modern researchers (T.A. Bezmaternykh, O.Yu. Te-
reshchenko) note that situations of constant change actu-
alize the value-semantic and emotional aspects of mo-
dern teacher’s professional development. In this aspect,
the future teacher’s professional training requires a new
quality of professional competencies as a resource for
professional growth [21].

Methodology

The experimental work on the structural-content
model approbation how to develop the future teachers’
emotional culture has been carried out in the Institute of
Education in Immanuel Kant Baltic Federal University.
The experimental work has been carried out in accor-
dance with the study purpose and objectives.

At the first stage of the study, we have carried out a
diagnosis how the axiological, cognitive, behavioural,
reflexive, volitional components of the future teachers’
emotional culture have been formed. The diagnostics has
been carried out according to the following criteria: the
acceptance of the individual’s emotional self-expression
value in pedagogical activity; the emotional-volitional
structures development of future teachers; the knowledge
availability about the emotional organization of the indi-
vidual and the emotional components in educational pro-
cess; the emotional orientation of professional beha-
vioural actions during the professional functions imple-
mentation; striving for improvement based on the emo-
tional experience reflection.

At the second stage of the study, the structural-con-
tent model on developing the future teachers’ emotional
culture, which was gradually introduced into the educa-
tional process of the university, has been developed.

At the third stage, a control experiment has been
conducted to determine the dynamics how the compo-
nents of the future teachers’ emotional culture have been
formed according to the above criteria.

A set of valid methods has been used as a psycho-
diagnostic tool in the study:

— axiological component: Methodology «Professional
and pedagogical motivation self-assessment» (adapted by
N.P. Fetiskin). VValue orientations method by M. Rokeach;

—volitional component: Methodology for assessing
neuro-psychic stability in stress (V.Yu. Rybnikov). The
mental state self-assessment: Well-being, Activity, Mood
(WAM).

— cognitive component: The knowledge control test of
the personal emotional organization and the emotional
components in the educational process. Situational edu-
cational problems solution;

— behavioural component: Diagnosis of personality’s
communicative and characterological features (L.I. Uman-
sky, I.A. Frenkel, A.N. Lutoshkin, A.S. Chernyshov, etc.).
M. Snyder’s methodology for studying social self-control.

— reflexive component: Questionnaire «Behaviour self-
regulation style» (BSSM) by V.l. Morosanova.

Results

The diagnostics to determine the formation level of
the future teachers’ components in the control and exper-
imental groups is carried out at the first stage of the ex-
perimental work. The axiological component criterion is:
the importance of the individual emotional self-expres-
sion in pedagogical activity. The volitional component
criterion is: the development of the personality’s emotio-
nal-volitional sphere. The cognitive component criteria
are: the availability of knowledge about the individual’s
emotional sphere and the educational process emotional
components. The behavioural component criterion is: the
emotional orientation of professional behavioural actions
in the course of the professional functions implementa-
tion. The reflective component criterion is: the desire to
improve emotional experience based on reflection.

The data obtained during the experiment reflect the
formation level of the future teachers’ components (table 1).

A structural-content model for developing the future
teachers’ emotional culture is introduced at the study se-
cond stage.

The content of the model how to develop the future
teachers’ emotional culture includes emotionally comp-
lex pedagogical situations that are aimed at developing
the emotional sphere and interdisciplinary connections.
These situations are developed within the framework of
the following academic disciplines: «The participants’
psychological and pedagogical interaction in the educa-
tional process», «Workshop on organizing the interac-
tion of the educational process subjects», «General pe-
dagogy with a workshop» and «Psychology of manage-
ment». The pedagogical practice content purposefully
includes the activities to determine how the level of the
future teachers’ emotional culture has developed (dilem-
madecision, the analysis of the teachers” emotional expe-
rience in an educational organization). Various students’
creative activities, students’ Olympics and volunteering
are used in extracurricular activities.

The model implementing process consists of pedago-
gical means, teaching forms and methods (setting for po-
sitive interaction between the participants in the educatio-
nal relationships, the effect of involvement in professio-
nal trials, dramatization of emotional states, reflection of
emotional experience, creative and imitative exercises).

The final diagnostics to determine the level of for-
mation the future teachers’ emotional culture in the con-
trol and experimental groups is carried out at the third
stage of the experiment.

The data that reflect the level of formation the future
teachers’ emotional culture after the structural-content
model implementation are presented in table 2.

Discussions

The data obtained analysis allows us to conclude that
the components indicators of the future teachers’ emotio-
nal culture have increased. The results obtained are confir-
med by comparing the study data, qualitative and quanti-
tative analysis of the results obtained their statistical proces-
sing using the %2 — Pearson criterion. To confirm the hy-
pothesis of our study, we have conducted a statistical test
for the reliability of the results in the control and exper-
imental groups (before and after the experimental study).

Using statistical analysis, we can claim that the step-
by-step and purposeful development of the future tea-
chers’ emotional culture is efficient. The difference be-
tween the results in the control and experimental groups
is statistically significant (fig. 1).
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Table 1 — The formation level of the future teachers’ components at the ascertaining stage

Control group Experimental group
Components Formal Optimal Individual creative Formal Optimal Individual creative
(low level) | (sufficient level) (high level) (low level) | (sufficient level) (high level)
Axiological 66 64 36 62 84 16
Volitional 22 88 56 38 104 20
Cognitive 44 88 34 48 94 20
Behavioral 78 56 32 54 94 14
Reflective 40 98 24 42 108 16

Table 2 — Increasing the level of formation the future teachers’ emotional culture in the control and experimental

groups
] Control group Experimental group
Emotional
culture
components | Formal Optimal Individual creative |  Formal Optimal Individual creative
(low level) | (sufficient level) (high level) (low level) | (sufficient level) (high level)
Axiological 61,8 32 6,2 10,2 70,5 19,3
Volitional 43,2 40,7 16,1 0,8 67,9 31,3
Cognitive 24,6 55,5 19,9 10,2 64,1 25,7
Behavioral 27,1 61,7 11,2 10,2 51,2 38,6
Reflective 22,2 60,4 17,4 10,2 71,7 18,1
Control group Experimental group
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Figure 1 — The diagram of levels formation comparison the future teachers’ emotional culture

The study results show that the prevailing number of
students in the experimental groups show positive chan-
ges in the development of all emotional culture compo-
nents:

— in the axiological one: the significant priority in the
emotional aspects of the socio-pedagogical process and
activity has increased; the future teacher’s focus on crea-
ting favourable conditions in the educational process; the

student’s orientation to professional activities, motiva-
tion and positive emotional attitude to the development
of the profession;

—in the volitional one: the neuro-psychic stability
and regulation in a stressful situation, the ability to em-
pathy, individual’s positive psycho-emotional behaviour;

— in the cognitive one: the formed concepts about the
emotional aspects of the pedagogical process, tools for
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regulating personal emotional state, age and gender spe-
cifics of the preschool and school children emotional
lives, the emotions phenomenon, emotionally difficult
situations of pedagogical activity and possible solutions;

—in the behavioural one: emotional orientation of
professional behavioural actions, possession of mecha-
nisms for managing the participants’ emotional state in
the educational process, abilities for adequate perception
and interpretation of emotional states, management of
emotional states and manifestations, optimal use of posi-
tive emotions, influence on the emotional background of
pedagogical interaction;

— in the reflexive one: an adequate analysis of the be-
havioural strategy, readiness for professional self-reali-
zation and self-development. According to the experi-
mental work results, the effectiveness of the future
teachers’ emotional culture development as a resource
for professional growth is ensured by the introduction
and implementation of a structural-content model that
has an impact on the components formation.

Conclusion

The introduction of a structural-content model how to
develop the emotional culture into the process of future
teachers’ professional training has allowed us to formu-
late the following conclusions:

1. The professional standard requirements actualize
the need to develop the teacher’s ability to organize the
educational process on the basis of emotionally positive
relationships between all participants in the educational
process.

2. The future teachers’ emotional culture develop-
ment includes the following stages: the formation of the
emotional experience (theoretical training); the internal
motives actualization in professional and pedagogical ac-
tivity (professional tests) and the readiness formation for
self-development of personal emotional and value expe-
rience.

3. An integral indicator of professional growth is the
level how the emotional culture components have been
formed as a part of the teacher’s general and professional
culture.

Noting the study novelty, we consider the necessity
of a teacher’s professional growth subjective characteris-
tics to be taken into account. In our opinion, one of the
characteristics is the teacher’s emotional culture as an in-
tegrative dynamic personal quality.

The introduced structural-content model how to de-
velop the future teachers’ emotional culture is supposed
to be used in the university when both designing the
training programs for specialists in the field of education
and in the system of teachers’ advanced training. In the
future, it is advisable to conduct a research to study the
university teachers’ psychological and methodological
readiness to apply the technology for developing the fu-
ture teachers’ emotional culture.
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